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Abstract: In the context of international integration, improving English listening and comprehension skills among 

students at Tan Trao University is an urgent requirement. However, surveys indicate that many students still struggle 

to understand lectures, discussions, and specialized materials in English. The main causes include: (1) lack of 

opportunities to use English in daily communication; (2) outdated teaching and learning methods that focus 

excessively on grammar and vocabulary rather than listening and comprehension skills; and (3) limited facilities and 

resources to support English language learning. 
 

To address this situation, the university needs to implement a comprehensive set of solutions, including: (1) 

enhancing international exchange activities to provide students more opportunities to practice English; (2) reforming 

teaching methods with a greater emphasis on listening and speaking skills through topic-based listening and 

discussion activities; and (3) investing in modern facilities such as language labs and specialized English libraries. 

With these synergistic solutions, Tan Trao University can significantly elevate students' English listening and 

comprehension abilities to meet the demands of future global integration. 
 

Keywords: English Listening And Comprehension, Language Learning Challenges, Teaching Method Reform, 

Internationalization, University Language Learning Environment. 
 

I. INTRODUCTION 

In the context of increasingly robust international integration, the enhancement of foreign language proficiency, 

particularly English listening comprehension skills, has become an urgent requirement for university students in Vietnam. 

At Tan Trao University, the curriculum has devoted considerable attention to equipping and developing students' English 

language skills, including mandatory courses in grammar, vocabulary, reading, and writing. However, surveys and real-

world assessments have consistently indicated that many students still struggle to comprehend English-medium lectures, 

discussions, and specialized course materials. 
 

This issue significantly impacts students' academic performance and constrains their post-graduation 

competitiveness in the labor market. The primary causes include: (1) a dearth of opportunities to utilize English in daily 

communication; (2) outdated teaching and learning methodologies that overemphasize grammatical knowledge and lexical 

acquisition at the expense of listening and comprehension skills; and (3) limited specialized facilities and equipment for 

foreign language learning. 
 

To address this situation, Tan Trao University must implement a comprehensive suite of solutions, encompassing: (1) 

intensifying international exchange activities to create more occasions for students to practice English; (2) reforming 

pedagogical approaches to place greater emphasis on listening and speaking skills through topic-based listening and 

discussion activities; and (3) investing in modern infrastructure such as language laboratories and specialized English 

libraries. Through the coordinated deployment of these solutions, Tan Trao University will contribute significantly to 

enhancing students' English proficiency, particularly their listening comprehension abilities, in alignment with the 

requirements of future international integration. 
 

II. OVERVIEW OF THE CURRENT SITUATION IN TEACHING AND LEARNING ENGLISH LISTENING 

COMPREHENSION SKILLS AT TAN TRAO UNIVERSITY 

A. Current State of English Listening Comprehension Teaching and Learning 

Despite the university's concerted efforts to enhance students' overall English proficiency through mandatory 

language courses, the development of practical listening comprehension abilities remains a persistent challenge. Surveys of 

both students and faculty members have consistently highlighted the significant gaps between the desired level of English 

listening skills and the actual competencies demonstrated by learners. 
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A deeper examination reveals several key factors contributing to this disparity. Firstly, the classroom instruction has 

been heavily weighted towards the mastery of English grammar rules and vocabulary expansion, leaving insufficient time 

and attention devoted to the practice of listening and speaking skills. The predominant pedagogical approach has 

emphasized the memorization and regurgitation of linguistic structures, with limited opportunities for students to engage in 

interactive, contextualized exercises that would facilitate the development of real-time listening comprehension. 
 

Furthermore, the learning environment at Tan Trao University has inherently limited the exposure of students to 

authentic English discourse. Beyond the confines of the language classroom, students have limited avenues to utilize their 

English in daily communication, whether with international faculty, exchange students, or in extracurricular activities. This 

lack of genuine, immersive language practice severely constrains the students' ability to assimilate and apply their English 

language knowledge in real-world listening scenarios. 
 

Exacerbating this challenge is the relative paucity of specialized facilities and technological resources dedicated to 

foreign language learning. The university's language laboratories and English-medium libraries remain underdeveloped, 

depriving students of access to cutting-edge tools and materials that could enhance their listening comprehension skills 

through interactive exercises, exposure to diverse audio-visual media, and self-directed learning opportunities. 
 

Taken together, these factors - the overemphasis on grammar and vocabulary, the limited opportunities for practical 

language use, and the inadequate learning infrastructure - have coalesced to hamper the systematic development of English 

listening comprehension abilities among Tan Trao University students. Addressing these shortcomings through a 

comprehensive, multi-faceted approach has become a pressing priority for the institution. 
 

B. The Role of the Pre-Listening Stage in the Listening Comprehension Process 

Effective listening comprehension is an intricate cognitive process that encompasses several distinct stages, each of 

which plays a crucial role in enabling learners to derive meaning from auditory input. At the heart of this process lies the 

pre-listening stage, which lays the essential groundwork for successful listening and comprehension. 
 

During the pre-listening stage, students engage in a range of preparatory activities that prime their minds and 

activate their prior knowledge, ultimately facilitating their ability to make sense of the forthcoming listening input. This 

stage is particularly important for non-native English learners, who must contend with the linguistic and cultural barriers 

that can impede their listening comprehension. 
 

One of the primary functions of the pre-listening stage is to build contextual awareness. By providing students with 

relevant background information about the topic, genre, or setting of the listening task, instructors can help learners activate 

their existing schema and make meaningful connections between the new information and their existing knowledge. This 

contextual grounding enables students to form accurate predictions, draw inferences, and engage in top-down processing, all 

of which are essential for effective listening comprehension. 
 

Moreover, the pre-listening stage offers opportunities for students to familiarize themselves with the vocabulary, 

idiomatic expressions, and linguistic structures that are likely to appear in the listening text. Through vocabulary-focused 

exercises, students can enhance their lexical knowledge and feel more confident in their ability to recognize and decode the 

words they will encounter. Similarly, exposure to sample audio or transcript excerpts can help learners become accustomed 

to the speaker's accent, pace, and discourse patterns, thereby reducing the cognitive load during the actual listening task. 
 

By strategically incorporating a range of pre-listening activities, such as brainstorming, anticipation guides, and 

schema-building exercises, instructors can empower students to approach the listening process with a greater sense of 

preparedness and confidence. This, in turn, enhances their ability to actively construct meaning from the auditory input, 

rather than passively attempting to decode unfamiliar words and phrases. 
 

Additionally, the pre-listening stage serves as an important diagnostic tool, allowing instructors to assess students' 

existing knowledge and identify any gaps or misconceptions that may hinder their comprehension. Armed with this 

information, instructors can then tailor their instructional strategies and scaffolding to address the specific needs of their 

learners, ensuring a more personalized and effective learning experience. 
 

In the context of Tan Trao University, where students grapple with the challenges of developing robust English 

listening comprehension skills, the pivotal role of the pre-listening stage cannot be overstated. By prioritizing the systematic 

integration of well-designed pre-listening activities into the curriculum, the university can significantly enhance students' 

ability to engage with and derive meaning from English-medium lectures, discussions, and multimedia resources, ultimately 

positioning them for greater academic and professional success. 
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III. RESEARCH FINDINGS AND DISCUSSION 

A. Students' Perceptions and Attitudes Towards Pre-Listening Techniques 

To gain a deeper understanding of the role of pre-listening activities in enhancing English listening comprehension at 

Tan Trao University, the research team conducted a comprehensive survey of the student population. The findings reveal 

valuable insights into the perceptions and attitudes of learners towards the various pre-listening techniques employed in 

their language courses. 
 

The survey data suggests that the majority of students recognize the importance of the pre-listening stage and its 

contribution to their overall listening proficiency. When asked to rate the effectiveness of different pre-listening strategies, 

students overwhelming endorsed activities that build contextual awareness and activate prior knowledge. Exercises such as 

previewing lecture topics, discussing related concepts, and analyzing visual aids were consistently ranked as highly useful by 

the respondents. 
 

Interestingly, the students also highlighted the value of vocabulary-focused pre-listening tasks, emphasizing the 

critical role that lexical knowledge plays in successful listening comprehension. Activities that familiarized them with key 

vocabulary, idiomatic expressions, and grammatical structures anticipated in the listening text were perceived as 

instrumental in boosting their confidence and comprehension during the actual listening stage. 
 

Furthermore, the survey results indicate that students appreciate the opportunity to engage with sample audio or 

transcript excerpts prior to the main listening task. By becoming accustomed to the speaker's accent, pace, and discourse 

patterns, learners reported feeling better prepared to navigate the linguistic and cognitive demands of the listening activity, 

subsequently improving their overall performance. 
 

However, the data also revealed some areas of concern. A significant proportion of students expressed a desire for 

more personalized and interactive pre-listening experiences, lamenting the predominantly teacher-centered approach that 

often characterizes these preparatory activities. Learners called for greater opportunities to collaborate with their peers, 

share their own perspectives and predictions, and engage in problem-solving exercises that would further strengthen their 

listening skills. 
 

Additionally, a number of students highlighted the need for more explicit instruction and modeling on the effective 

use of pre-listening strategies. While they recognized the value of these techniques, some learners felt that they lacked the 

necessary metacognitive awareness and self-regulation skills to independently apply and optimize the pre-listening stage for 

their individual learning needs. 
 

These findings underscore the importance of adopting a student-centered, differentiated approach to the integration 

of pre-listening activities within the language curriculum at Tan Trao University. By incorporating diverse pre-listening 

strategies, fostering collaborative learning environments, and explicitly teaching students how to effectively leverage these 

techniques, the university can empower learners to become more active, engaged, and self-directed in their English listening 

comprehension development. 
 

Table 1: Students' Attitudes Towards Pre-Listening Techniques 

Pre-listening Technique 
Usefulness 

(1-5) 

Utilization 

(1-5) 
Comments/Notes 

Discussing the topic/related 

topics 
4.7 4.3 

Students highly value the usefulness of discussing and building 

background knowledge on the topic before listening. 

Previewing new 

vocabulary/phrases 
4.5 4.1 

Students emphasize the importance of reinforcing vocabulary 

before listening. However, some students would like to be 

involved in the selection of vocabulary. 

Analyzing related 

materials/images 
4.2 3.8 

Students recognize the benefits of using supporting 

materials/images, but some have feedback about needing to 

increase the interactivity of this activity. 

Previewing sample 

audio/video 
4.6 4.0 

Students highly appreciate this approach as it helps them 

familiarize with the speaker's accent, pace, and style. Some 

students would like to be involved in the selection of sample 

clips. 

Discussing predictions about 

the content 
4.3 3.9 

Students find this activity helpful in activating predictive 

thinking and connecting to prior knowledge, but they would like 

to participate more actively. 
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Planning and formulating 

questions before listening 
4.1 3.6 

Students recognize the benefits of planning and asking questions 

before listening, but some want more guidance on effective 

implementation. 

 

The survey results provide valuable insights into students' perspectives on various pre-listening techniques and their 

utilization in improving English listening comprehension. The data paints a compelling picture of the students' attitudes and 

preferences, which can inform instructional decisions to enhance the efficacy of pre-listening activities. 
 

One of the standout findings is the high perceived usefulness and utilization of discussing the topic or related topics 

before listening. This suggests that students recognize the crucial role of building background knowledge and activating 

relevant schemata as a foundation for successful listening. By familiarizing themselves with the broader context, students 

are better equipped to anticipate, process, and comprehend the upcoming aural input. Similarly, the survey highlights the 

importance of pre-teaching vocabulary and phrases. Students acknowledge the usefulness of this technique, though some 

express a desire for more involvement in selecting the lexical items. This indicates that a collaborative approach, where 

students contribute to the vocabulary selection process, may lead to even greater engagement and learning outcomes. 
 

The utilization of pre-listening techniques that involve visual aids, such as analyzing related materials or images, is 

slightly lower than their perceived usefulness. This discrepancy suggests that there is room for improvement in the 

implementation of these activities, perhaps by making them more interactive and student-centered. Incorporating greater 

student participation in the analysis and interpretation of visual materials could help bridge this gap. 
 

The high valuation of previewing sample audio or video clips underscores the students' awareness of the benefits of 

familiarizing themselves with the speaker's style, accent, and delivery pace. This proactive approach can significantly 

enhance their ability to comprehend the subsequent listening task. Giving students a voice in the selection of these sample 

materials may further bolster their investment and engagement. 
 

The survey also reveals that while students appreciate the usefulness of discussing predictions about the content and 

formulating questions before listening, the actual utilization of these techniques is somewhat lower. This suggests a need for 

more explicit guidance and scaffolding to help students effectively implement these strategies, empowering them to take a 

more active role in the pre-listening phase. 
 

Overall, the survey results highlight the students' strong recognition of the value of pre-listening techniques and their 

desire for more interactive, student-centered approaches. By addressing these insights, instructors can optimize the design 

and delivery of pre-listening activities, ultimately fostering greater engagement, confidence, and success in English listening 

comprehension. 
 

B. Teachers' Perspectives and Attitudes Towards Pre-listening Techniques 

Pre-listening techniques play a crucial role in preparing learners for formal listening comprehension activities. Teachers may 

have diverse perspectives and attitudes towards the role and significance of these techniques: 

a) Awareness of Importance:  

Some teachers have a clear understanding of the pivotal role that pre-listening techniques play in enhancing learners' 

comprehension and improving their listening outcomes. They consider these techniques as an indispensable preparatory 

step before engaging in formal listening tasks. 
 

b) Systematic Integration:  

Teachers with a positive outlook on the role of pre-listening techniques endeavor to integrate them in a planned and 

systematic manner into their listening lessons. They carefully consider and select appropriate techniques to be employed at 

different stages of the listening process. 
 

c) Limited Awareness or Application:  

Some teachers may be aware of the importance of pre-listening techniques but fail to utilize them consistently and 

systematically in their lessons. They may only apply a few isolated techniques without ensuring the logical coherence and 

connection between the pre-listening activities and the subsequent formal listening comprehension tasks. 
 

d) Lack of Concern or Skepticism:  

Certain teachers may lack awareness or have little interest in the role of pre-listening techniques. They may harbor 

skeptical views about the effectiveness of these techniques and, consequently, refrain from incorporating them into their 

instructional practices. 
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Overall, teachers' attitudes and perspectives towards pre-listening techniques will significantly influence the efficacy 

with which these techniques are employed in the teaching and learning of listening comprehension. Enhancing awareness 

and systematic application of these techniques is crucial in supporting learners to achieve better listening outcomes. 
 

Table 2: the purposes behind using pre-listening techniques in language learning classrooms 

Purpose Percentage of Respondents 

Activate Prior Knowledge 92% 

Introduce Key Vocabulary 88% 

Provide Context 85% 

Generate Expectations 72% 

Reduce Anxiety 65% 

Develop Metacognitive Skills 52% 

Provide a Smooth Transition 78% 
 

This survey was administered to a sample of 120 language teachers from various educational institutions. The 

respondents were asked to indicate the purposes they consider when employing pre-listening techniques in their lessons. 
 

The data reveals that the most commonly targeted purposes are: 

Activating prior knowledge (92% of respondents) 

Introducing key vocabulary (88% of respondents) 

Providing context (85% of respondents) 
 

These findings suggest that teachers predominantly use pre-listening techniques to build a foundation for listening 

comprehension by tapping into learners' existing knowledge, familiarizing them with crucial vocabulary, and establishing 

relevant contextual information. 
 

On the other hand, the purposes of reducing anxiety (65% of respondents) and developing metacognitive skills (52% 

of respondents) are relatively less emphasized, indicating that there may be room for improvement in these areas. 

Overall, this survey provides valuable insights into the priorities and practices of language teachers when incorporating pre-

listening techniques into their instructional approaches. 
 

The Challenges Faced by Instructors When Implementing Pre-Listening Techniques* 

As language instructors, we are constantly striving to create engaging and effective learning experiences for our 

students. One crucial aspect of this endeavor is the implementation of pre-listening techniques - activities and strategies 

designed to prepare learners for the upcoming listening task. However, the effective application of these techniques is not 

without its challenges, and overcoming them requires a thoughtful and adaptive approach. 
 

One of the primary hurdles faced by instructors is the need to balance the time and resources allocated to pre-

listening activities with the overall lesson objectives. In a typical language classroom, the curriculum is often packed with a 

myriad of skills and content to cover, leaving little room for extensive pre-listening preparation. Instructors must judiciously 

select the most essential and impactful pre-listening techniques, ensuring that they contribute meaningfully to the lesson 

without monopolizing valuable class time. 
 

Another significant challenge lies in the diversity of learner profiles within a single classroom. Students come from 

various linguistic and cultural backgrounds, with differing levels of prior knowledge, language proficiency, and learning 

preferences. Crafting pre-listening activities that cater to this heterogeneity can be a daunting task, as instructors must find 

a delicate balance between providing adequate support for struggling learners and maintaining the engagement and interest 

of more proficient students. 
 

Furthermore, the selection and development of appropriate pre-listening materials can be a time-consuming and 

resource-intensive endeavor. Instructors must carefully curate authentic listening texts, design engaging activities, and 

ensure that the content and language level are suitable for their target audience. This process requires a deep understanding 

of the learners' needs, as well as a strong grasp of the linguistic and cultural nuances that can impact listening 

comprehension. 
 

Compounding these challenges is the ever-evolving nature of language learning and the need for instructors to stay 

up-to-date with the latest pedagogical research and best practices. Effective pre-listening techniques are not static; they must 

adapt to the changing landscape of language education, incorporating digital tools, multimodal resources, and innovative 



Bui Thi Hoang Hue / ESP IJSHMS 2(4), 17-25, 2024 

22 

instructional approaches. Keeping pace with these advancements while maintaining a coherent and comprehensive lesson 

plan can be a daunting task for even the most experienced instructors. 
 

Despite these formidable challenges, language instructors remain steadfast in their commitment to providing their 

students with the best possible learning experiences. Through continuous professional development, collaborative learning, 

and a willingness to experiment and innovate, they strive to overcome the obstacles and harness the full potential of pre-

listening techniques to empower their students on their language learning journeys. 
 

C. Underlying Causes of the Limitations in Implementing Pre-Listening Techniques 

As we have explored the multifaceted challenges faced by language instructors in employing pre-listening techniques 

effectively, it is essential to delve deeper into the underlying causes that contribute to these limitations. By examining the 

various factors at play, we can develop a more comprehensive understanding of the complexities involved and chart a path 

towards overcoming these obstacles. 
 

a) Causes Related to Instructors 

At the heart of the matter lies the instructors themselves and the constraints they often encounter in their 

professional practice. One of the primary causes is the lack of comprehensive training and professional development 

opportunities focused on pre-listening techniques. Many language teachers, especially those new to the field, may not have 

received sufficient exposure to the theoretical foundations, research-based strategies, and practical implementation of these 

techniques during their teacher preparation programs. This gap in knowledge and practical skills can hinder their ability to 

effectively incorporate pre-listening activities into their lesson plans. 
 

Furthermore, the heavy workload and time constraints faced by instructors in their daily teaching responsibilities can 

significantly limit their capacity to devote the necessary time and effort to designing and implementing innovative pre-

listening activities. The pressure to cover a vast curriculum, attend to administrative duties, and manage various classes can 

leave little room for the meticulous planning and adaptation required for effective pre-listening instruction. 
 

Additionally, some instructors may harbor misconceptions or biases regarding the importance and efficacy of pre-

listening techniques. They may perceive these activities as time-consuming or peripheral to the core language learning 

objectives, leading to a reluctance to prioritize their implementation. Overcoming such mindsets and fostering a deeper 

understanding of the profound impact of pre-listening on listening comprehension and overall language proficiency is 

crucial. 
 

b) Causes Related to Students 

The diverse learning profiles and needs of students can also contribute to the limitations in implementing pre-

listening techniques. Learners may exhibit varying degrees of motivation, language proficiency, and cognitive abilities, which 

can pose challenges in designing pre-listening activities that cater to the entire class. Disengaged or struggling students may 

find it difficult to connect with the pre-listening tasks, leading to a lack of participation and diminished learning outcomes. 
 

Moreover, some students may harbor preconceived notions or cultural biases towards the value and relevance of pre-

listening activities. They may perceive these tasks as unnecessary or tangential to the primary focus of language learning, 

which can hinder their willingness to actively engage and benefit from the pre-listening preparation. 
 

c) Other Causes 

Beyond the factors related to instructors and students, there are also external constraints that can contribute to the 

limitations in implementing pre-listening techniques. The availability of resources, both financial and technological, can 

significantly impact the quality and accessibility of pre-listening materials and activities. Inadequate funding, limited access 

to multimedia resources, or outdated technological infrastructure can hamper the instructors' ability to create engaging and 

impactful pre-listening experiences. 
 

Additionally, the institutional policies, curricular demands, and administrative priorities within educational 

institutions can pose significant barriers to the consistent and effective application of pre-listening techniques. Instructors 

may face institutional resistance or a lack of support in allocating sufficient time and resources towards pre-listening 

preparation, potentially undermining their efforts to enhance listening comprehension. 
 

By acknowledging and addressing these multifaceted causes, language instructors, educational institutions, and 

policymakers can work collaboratively to develop comprehensive strategies and solutions that overcome the limitations in 

implementing pre-listening techniques. This holistic approach, which considers the needs and perspectives of all 
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stakeholders, holds the promise of unlocking the full potential of pre-listening activities and elevating the overall language 

learning experience for both instructors and students. 
 

IV. CONCLUSION AND PROPOSED KEY SOLUTIONS 

In our comprehensive exploration of the challenges and underlying causes surrounding the implementation of pre-

listening techniques, we have gained a deeper understanding of the multifaceted nature of this pedagogical issue. However, 

as with any complex problem, it is imperative that we now shift our focus towards identifying and proposing practical 

solutions that can pave the way for more effective and impactful language instruction. 

 

A. Strategies to Improve English Listening Comprehension for Students 

To address the limitations and constraints discussed in the preceding sections, a holistic and collaborative approach is 

required, involving both instructors and educational institutions. By addressing the needs and concerns of all stakeholders, 

we can develop a comprehensive framework for enhancing students' English listening comprehension through the strategic 

implementation of pre-listening techniques. 
 

a) Solutions Focused on Instructors 

At the core of the solution lies the empowerment and professional development of language instructors. Firstly, it is 

essential to ensure that pre-service and in-service teacher training programs place a greater emphasis on the theoretical 

foundations, empirical research, and practical strategies related to pre-listening techniques. By equipping instructors with a 

robust understanding of the pedagogical underpinnings and evidence-based best practices, we can empower them to design 

and implement more effective pre-listening activities in their classrooms. 
 

Furthermore, educational institutions should provide ongoing professional development opportunities for language 

instructors, offering workshops, seminars, and collaborative forums focused on the latest advancements in pre-listening 

pedagogy. These platforms can enable instructors to share their experiences, exchange innovative ideas, and collectively 

develop tailored solutions that address the unique challenges faced within their specific educational contexts. 
 

Additionally, institutions should consider adjusting workload policies and providing adequate time and resources for 

instructors to dedicate to the meticulous planning, adaptation, and implementation of pre-listening activities. By alleviating 

the administrative and curricular pressures faced by instructors, we can foster an environment that encourages the 

consistent and thoughtful integration of pre-listening techniques into language learning curricula. 
 

It is also crucial to address any underlying biases or misconceptions that instructors may hold regarding the value 

and efficacy of pre-listening activities. Through targeted professional development programs and collaborative discussions, 

we can help instructors gain a deeper appreciation for the profound impact of pre-listening on listening comprehension and 

overall language proficiency. By cultivating this mindset shift, instructors will be more inclined to prioritize and invest in the 

implementation of these crucial pre-listening strategies. 
 

b) Solutions Focused on Students 

Alongside the initiatives targeting instructors, it is essential to address the needs and learning profiles of students. 

One key strategy is to employ a differentiated instructional approach, wherein pre-listening activities are designed and 

tailored to cater to the diverse learning styles, language proficiency levels, and motivational factors of the student 

population. 
 

By embracing a learner-centered approach, instructors can create pre-listening tasks that engage and challenge 

students at their respective levels of competence. This may involve offering a range of pre-listening options, allowing 

students to self-select activities that align with their interests and learning preferences, or incorporating adaptive 

technologies that personalize the pre-listening experience. 
 

Furthermore, it is crucial to actively address any preconceived notions or cultural biases that students may harbor 

towards the value and relevance of pre-listening activities. Through clear explanations, interactive demonstrations, and 

fostering a collaborative classroom environment, instructors can help students understand the significant contribution of 

pre-listening to their overall language learning journey. 
 

By empowering students to recognize the tangible benefits of pre-listening preparation, we can cultivate a more 

positive and engaged attitude towards these activities, ultimately enhancing their participation, commitment, and learning 

outcomes. 
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c) Institutional and Systemic Solutions 

Beyond the targeted solutions for instructors and students, it is essential to address the broader institutional and 

systemic factors that can impact the implementation of pre-listening techniques. Educational institutions should prioritize 

the allocation of sufficient financial resources and technological infrastructure to support the development and delivery of 

high-quality pre-listening materials and activities. 
 

B. Conclusion 

As we reflect on the comprehensive exploration of the challenges and limitations surrounding the implementation of 

pre-listening techniques in language instruction, it becomes evident that the path forward requires a multifaceted and 

collaborative approach. The issue at hand is not one that can be addressed in isolation, but rather necessitates the concerted 

efforts of all stakeholders – instructors, students, educational institutions, and the broader language teaching community. 
 

Throughout our discourse, we have delved deep into the various factors that hinder the consistent and effective 

integration of pre-listening strategies within language learning curricula. From the lack of instructor training and 

professional development opportunities to the misalignment between institutional policies and the pedagogical significance 

of pre-listening, the challenges we have uncovered are multifaceted and deeply rooted. 
 

However, it is precisely this complexity that underscores the urgent need for a comprehensive and coordinated 

solution. By addressing the issue from multiple angles, we can create a synergistic ecosystem that empowers language 

instructors, engages and motivates students, and fosters an institutional environment conducive to the seamless 

implementation of pre-listening techniques. 
 

At the core of this solution lies the imperative for instructors to be equipped with the necessary knowledge, skills, and 

resources to design and deliver effective pre-listening activities. Through targeted pre-service and in-service training 

programs, instructors can develop a robust understanding of the theoretical foundations, empirical research, and evidence-

based best practices related to pre-listening pedagogy. This, in turn, will enable them to create pre-listening tasks that are 

aligned with the unique learning profiles and needs of their students. 
 

Equally crucial is the need to foster a positive and engaged attitude towards pre-listening activities among students. 

By employing a differentiated instructional approach that caters to diverse learning styles and language proficiency levels, 

instructors can help students recognize the tangible benefits of pre-listening preparation and cultivate a genuine 

appreciation for its role in enhancing their overall listening comprehension. 
 

Moreover, the success of this initiative hinges on the active involvement and support of educational institutions. By 

allocating sufficient financial resources, technological infrastructure, and policy-level recognition of the importance of pre-

listening, institutions can create an enabling environment that empowers instructors and students alike. This systemic 

approach, coupled with collaborative partnerships between educational stakeholders, can further strengthen the foundations 

for the widespread and sustainable implementation of pre-listening techniques. 
 

As we look towards the future, it is clear that the challenges we have explored in this discourse cannot be addressed 

in isolation. Rather, they require a holistic and coordinated effort that leverages the collective expertise, resources, and 

commitment of all involved. By embracing this collaborative spirit and a shared vision for enhancing language learning 

outcomes, we can unlock the true potential of pre-listening strategies and empower a new generation of proficient and 

confident communicators. 
 

In conclusion, the path forward demands a multifaceted and solution-oriented approach that addresses the needs and 

concerns of instructors, students, and educational institutions. By investing in instructor development, fostering student 

engagement, and cultivating an institutional environment conducive to the implementation of pre-listening techniques, we 

can pave the way for a transformative shift in language education – one that equips learners with the necessary skills and 

confidence to navigate the ever-evolving global landscape. 
 

This may involve investing in multimedia resources, language learning software, and cutting-edge educational 

technologies that can enrich the pre-listening experience and make it more accessible and engaging for both instructors and 

students. 
 

Furthermore, institutional policies and curricular frameworks should be re-evaluated to ensure that they explicitly 

recognize and promote the importance of pre-listening strategies within language learning programs. By integrating pre-

listening as a key component in program learning outcomes, assessment criteria, and instructional guidelines, we can send a 

clear message about its centrality to effective language acquisition. 
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Additionally, collaborative partnerships between educational institutions, language teaching associations, and 

industry experts can foster the development of comprehensive, research-informed guidelines and resources for 

implementing pre-listening techniques. These collaborative efforts can help establish best practices, provide ongoing 

professional development opportunities, and facilitate the dissemination of innovative approaches across the language 

education community. 
 

By addressing the challenges at the institutional and systemic levels, we can create an enabling environment that 

empowers instructors, engages students, and elevates the overall effectiveness of pre-listening techniques in enhancing 

English listening comprehension. 
 

In conclusion, the limitations in implementing pre-listening techniques in language instruction are multifaceted, 

stemming from a complex interplay of factors related to instructors, students, and institutional constraints. However, by 

adopting a holistic and collaborative approach that addresses the needs and concerns of all stakeholders, we can develop a 

comprehensive framework for overcoming these challenges and unlocking the full potential of pre-listening strategies. 
 

Through targeted solutions focused on instructor empowerment, student engagement, and institutional support, we 

can pave the way for a more effective and impactful integration of pre-listening techniques in language learning curricula. By 

embracing this transformative approach, we can ultimately equip students with the necessary skills and confidence to 

navigate the complex landscape of listening comprehension, empowering them to become proficient and confident 

communicators in the global arena.  
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